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Strong relationships

The relationship between children and adults is key to
learning. As we expect the highest standards of behaviour, it
is crucial that positive relationships are built up between
staff and pupils. Opportunities should be sought to talk to
pupils outside of lessons, for example in the lunch hall or on
the playground.

Clear and consistent consequences

Staff at Woodlands praise the behaviour we want to see.
For the vast majority of our learners, a gentle reminder is
all that is needed. Occasionally, it is necessary to follow
additional steps when dealing with poor conduct. All
learners are given take up time in-between steps. If
behaviour warrants a consequence, then these must be
reasonable and proportionate.

Recognition and Rewards

Adults setting high expectations
We expect every adult to:

Meet and greet at the door

Refer to ‘Ready, Respectful, Safe’

Model positive behaviours and build relationships

Plan lessons that engage, challenge and meet the needs of all learners
Establish their expectations clearly and insist on them being followed

Use a visible recognition mechanism throughout every day

Be calm and give ‘take up time’ (time for the child to implement the change in
behaviour)

Follow up every time, retain ownership and engage in reflective dialogue with
learners

Never ignore or walk past learners who are behaving badly

Behaviour and Relationships for
Learning

We have the highest expectations of pupils’ behaviour at

Woodlands both inside and outside the classroom. We
expect pupils to be courteous to each other, staff and
visitors. Staff model these expectations at all times.

At Woodlands, we value and reward students who exceed our expectations. We understand the importance of praise in creating a positive
classroom environment and fostering relationships, especially with hard-to-reach learners. Personalised words of praise are just as impactful as
public rewards. We recognise pupils who demonstrate our core values, upholding school rules and displaying positive attitudes. We encourage
pupils to take initiative by actively participating in positive behaviours. Examples include picking up litter instead of walking past it and actively
engaging in class discussions. At Woodlands, we acknowledge good behaviour, effort and conduct through a variety of means, including house

points, Endeavour Awards, Positive Postcards and Ambassador letters.

Personal development

We want our pupils to grow into
responsible, respectful and active people
who are able to play their part and become
involved in public life as adults. We also aim
to help develop pupils’ confidence,
resilience and knowledge so that they can
keep themselves mentally healthy. Every
interaction we have with pupils helps them
on this journey, but there are a number of
deliberately planned strategies, which are
central to Personal Development, including
(amongst others) the integration of our
curriculum’s two big ideas (Culture and
Diversity), our Jigsaw PHSE programme and
the dissemination of our core values in
assemblies.

Relentless routines

At Woodlands we have a clear behaviour blueprint
which should be displayed in all classrooms and
embedded in class learning and behaviour. Staff
must ensure that all children are aware and
understand these rules and routines and that they
are referred to consistently. Our relentless routines
are Wonderful Walking, Legendary Lining-Up, Heroic
Hands-Up and Terrific Transitions. Rehearsal and
practice of these routines is crucial. Pupils should be
encouraged to greet staff when walking around the
school and to hold doors open. Routines such as
lining up after break and lunchtimes must be
consistently adhered to by all staff. Both in the
classroom and outside, only silent signals are used
(hands up) to signal quiet. This should happen
straight away. Children are expected to move
around the school with thoughtfulness to others.



Woodlands Essentials

A Guide to Teaching and Learning at Woodlands Primary
School

Subject Knowledge

We recognise that all good teaching is underpinned
by excellent subject knowledge - by both teachers
and teaching assistants. Only by fully
understanding the curriculum can appropriate
plans be formulated and tasks designed. Staff take
time to ensure that their own skills are up-to-date
and any gaps in knowledge filled.

Planning

Planning is about meeting the needs of pupils in a
class. Year groups should have consistent, up-to-
date, exciting and challenging schemes of work for
each subject. Although we have the benefit of
collaborative planning, the most important
preparation before teaching is based on a
teacher’s knowledge of their class and we expect
planning to be tailored and adapted for the class.
When sharing planning across teams, teachers
should ensure that colleagues have initial drafts in
a timely manner to allow for personalisation.
Teachers create sequences of learning for all
subjects based on the Primary National
Curriculum. Sequences should demonstrate
continuity and progression and will offer
opportunities for consolidation from previous
teaching and build in retrieval activities. Teachers
will routinely identify key vocabulary to be taught
and anticipated misconceptions.

Key elements of all lessons

Whilst lessons will differ in structure, the following should be part of every lesson at

Woodlands:

* review and practice of previously learned content / knowledge

* clear and explicit explanations of concepts, procedures and expectations

e complex ideas broken down into smaller, manageable steps

* live modelling

» effective questioning techniques to promote critical thinking

* use of examples and non-examples to enhance understanding

e guided practice opportunities to reinforce new learning, gradually releasing responsibility,
allowing pupils to practice independently as they gain confidence and proficiency

e opportunities for active participation e.g. through discussions, problem-solving tasks,
hands-on experiments and collaborative work

* timely feedback and formative assessment to check for understanding

* review and summary of key concepts covered, emphasising main takeaways

Teaching for Effective Learning

At Woodlands we strive to ensure that all pupils make excellent
progress in all areas. We understand and ensure that underpinning

this is a rigorous, creative and wide-reaching curriculum which also
supports the development of social skills, spiritual and moral

purpose and good emotional health.

Live Modelling

The importance of live modelling lies in its ability to make abstract concepts concrete,
model expert thinking and provide a clear roadmap for pupil success. It helps pupils
develop a deeper understanding of tasks, strategies and processes while fostering
independence and metacognition. By witnessing the thinking and actions of their
teacher, pupils gain valuable insights into effective approaches and become more
adept at applying them to their own learning.

Resources

Resources should be relevant, up-to-date,
accessible and support inclusivity. They should be
organised before the start of the lesson and be
distributed (or be ready to be) to make best use of
lesson time. Worksheets used to support learning
should be created / chosen carefully, so that
independence is encouraged (use generic published
worksheets e.g. Twinkl with caution). Other
resources (particularly manipulatives in
mathematics and vocabulary banks) should be
readily accessible - pupils should be encouraged to
access these independently.

WalkThrus Core 10

At Woodlands, we have implemented the Core 10
WalkThrus, as well as an additional cluster of 4 high
impact strategies that focus on developing teaching
and learning outcomes. The Core 10 are what we
consider to be the most high-impact strategies. All
teachers have received training on these and we
regularly revisit them together.

SONCORSINCNCHESS A

Positive Relationships

Establish Expectations

Signal, Pause, Insist

Rehearse Routines

Sequence concepts in small steps
Live Modelling

Scaffolding

Cold Calling

Think, Pair, Share

Check for Understanding

. Say it again better

. Quizzing

. Weekly & Monthly Review
. Guided Practice
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Special Educational Needs and Disabilities

All staff ensure that they have a detailed awareness of additional
educational or social and emotional needs of their pupils. Class teachers
are responsible for targeting support effectively - in partnership with
support staff, year leads and the Inclusion Manager. Provision Plans,
Pastoral/Behaviour Plans and Individual Plans should be in place where
needed.

Non-negotiables

The following resources and strategies should be readily
available in all classrooms:

* Individual calm zone

e Zones of Regulation: whole class / individual

e Privacy board

* Ear defenders

e Maths: number lines / squares

* Wobble cushion / seat wedge

* Dyslexia visuals relative to age & stage on desks
* Visual class timetable

*  Now, next & then board

* Individual visuals e.g. good sitting, listening

* Displays at pupil eye level

* Colourful Semantics

* Topic/ Key word maps

* C(Clicker 8

* Sensory Box

Role of support staff

Support staff are a valuable resource and should be supporting
learning at all times during lessons. Administrative tasks should not
take priority. From Reception onwards, we recognise the importance
of high quality adult interactions as this sets the foundations for
developing all areas of learning. Research shows that support staff are
effective when children are allowed to develop independence. It is key
that intervention in pupil learning does not happen too quickly and
that all pupils should be gathering equipment, turning pages and
starting activities by themselves. Intervention should only take place
when a pupil has tried an activity for themselves. Support staff can be
deployed to support a range of children in the class not only the
children with identified SEND. Support staff must understand the
learning in the lesson and their role in supporting it before the lesson
so that their focus is on the pupils not the teacher.

Teaching for Inclusive Learning

We have a moral duty to provide equality of opportunity

to all, to promote inclusivity and accessibility, so that the

knowledge and skills we prioritise in our curriculum,

reaches and shapes all our pupils.

Positive language and feedback

Positive language and feedback are vital for creating a supportive learning
environment. By using inclusive language, teachers affirm pupils' identities and
contributions, fostering a sense of belonging. Constructive feedback focuses on
growth and effort, rather than just errors, promoting a growth mindset and self-

efficacy. It highlights specific strengths and areas for improvement, providing
actionable steps for pupils to enhance their learning. Consistent and genuine
implementation of positive language and feedback, along with targeted praise,
reinforces desired behaviours, motivates students and builds self-confidence.

Movement breaks

TEACCH Approach

Sand timer

Buff paper / non-white IWB background
Fine motor skills box

Disadvantaged pupils

Our goal is that all pupils, regardless of their
background or the challenges they face, make
good progress and achieve high attainment
across all subject areas. We want all pupils to
want to come to school, be their best and be
confident, independent, successful learners. We
develop a culture of high expectations at
Woodlands where all staff think deeply about the
support of disadvantaged pupils. They strive to
identify need at the earliest possible time and
provide challenge in the work they set. We truly
believe that supporting disadvantaged pupils is
built upon a strong partnership between family
and school. We involve parents in regular
discussions about their child’s learning and
progress.

Scaffolded learning

We provide appropriate levels of
support to help pupils progress from
their current level of understanding.
We use scaffolding techniques such as
modelling, guided practice, graphic
organisers and mnemonics to facilitate
learning and build confidence.
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Day-to-day formative assessment

Day-to-day formative assessment refers to the ongoing
and continuous process of gathering information about
pupils” learning, understanding and understanding on a
regular basis. Checking for understanding in this way is the
most crucial type of assessment, as it informs the next
steps in teaching and learning. It allows teachers to
understand pupil performance and learning on an ongoing
basis, enabling them to identify when pupils are struggling,
when they have consolidated learning and when they are
ready to progress.

In-school summative assessment

Summative assessment occurs at pre-defined periods of the
academic year. These assessments help teachers to identify
gaps in learning for pupils and also to track progress over
time. This will then be used to support teachers in planning
for future teaching and learning to maximise progress.

National statutory assessment

National statutory assessment plays an important role in
ensuring that every child is supported to leave primary
school prepared to succeed. Statutory assessment at
primary school is about measuring school performance,
holding schools to account for the work they do with their
pupils and identifying where pupils require more support,
so that this can be provided.

Learning Intentions and Key Questions

Teachers and support staff should be very clear about the intended learning in each
lesson. In English and Maths, we use learning intentions and in all other subjects we
use Key Questions. Children need to be clear and able to articulate what they are
learning in each lesson. This is recorded in their book.

Success Criteria

We use success criteria to refer to what the children need to remember in order to
be successful in the learning in the lesson. They are often written with the children
and/or form part of a learning wall/washing line. In order to be successful learners,
children will often need to be able to repeat the learning without success criteria —
they will need to have internalised them e.g. long —division.

Assessment for Learning

Effective assessment provides information to improve

teaching and learning. Assessment for learning is an
ongoing process where we use various methods to gather
information about pupils' understanding and progress.

Self and Peer Assessment

Right from YR, we should encourage the children assess their own and others’
learning. This will build resilience and encourage a growth mindset. By the time
pupils leave the school in Y6 they should be confident in using self and peer
assessment for all learning. Pupils use purple pens for editing and correcting their
work.

Questioning

We plan questioning carefully using a variety of
open questions to challenge thinking and deepen
understanding. We also use strategies such as
giving a range of answers, asking children to agree
or disagree with a statement, showing opposites
(why is this meal healthy?) and giving the answer.
We understand the importance of giving processing
time and talk partners.

Feedback to pupils

We believe that feedback to pupils is very important,

as it tells them how well they have done and what

they need to do next in order to improve their work.

Feedback is information given to the learner about

their performance relative to learning goals or

outcomes. It should always aim to improve the pupils’

learning. Feedback redirects or refocuses the

learner’s actions to achieve a goal, by aligning effort

and activity with an outcome. At Woodlands, our

teachers provide pupils with feedback guided by the

principles below.

* Based upon robust assessment

* Based upon strong subject knowledge:

* Asclose to the learning time as is practical:

* Clearly understood by the pupil:

* Motivates the pupil to improve:

* Praise and reward is used judiciously:

* Makes the pupil think and then leads to an action:

* Improves the learner (not just that piece of work):

* Reduced over time with more responsibility given
to the pupils:

* Books are always read and checked

* Planning ahead whilst looking at books

*  Whole class feedback the next day / lesson

* Utilise examples of pupil learning
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Exercise books

We have a consistent approach to
presentation in books (examples follow).
For children who find writing difficult, sticky
labels can be used for Learning Intentions
or Key Questions. The start of topics in
science and the foundation subjects should
be demarcated by a title page displaying
the unit’s Big Question.

Marking

We have clear feedback guidelines in our
Assessment policy, which should be followed
by all adults working with children in whatever
subject and in whatever capacity. The ethos
behind the policy is that all learning should be
looked at, misconceptions corrected as quickly
as possible and next steps for learning
identified. Marking should be carried out to
impact learning. All staff must be familiar with
this policy.

Folders and Computing

Ongoing and completed electronic files must be kept for each unit of work and each child. All
the work should be saved to the children's ‘Documents’ folder with a title and date. Group
projects should be saved in each child’s folder. This will ensure that pupils have a portfolio of
high quality learning by the end of Y6. The same pride should be evident in this learning as
in exercise books for other subjects. The only exception to this process will be for E-safety
where learning is often completed on paper. Any work of this kind must be completed in or
stuck into PSHE books with a date and learning intention.

Recording Learning

At Woodlands, we take pride in all that we do and pupils
are encouraged to record carefully - whether in books,
folders, online or in sketchbooks. All staff ensure that
they are modelling good, cursive handwriting on boards
and in books.

Handwriting and writing implements

Pupils will use learn to print in Reception and Year 1. From Year 2, cursive handwriting
will be taught and used in all subjects. Letter formation and pencil grip will be taught
rigorously in YR and Y1. Children should be encouraged to use a pen as soon as they are
using a cursive script in Y2. Spare pencils and pens should be readily available and pencils
should be sharpened daily. We believe that good equipment and legible, neat
handwriting helps to instil pride in learning.

Sketch Books (Art)

At Woodlands, sketchbooks are an
opportunity for children to express their
creativity, explore techniques and develop
their skills. Children are encouraged to
make their sketchbooks individual to show
their own journey. Teachers should model
creative freedom in their presentation and
use of the sketchbook, such as by using
their own. Each topic is divided by a title
page with key vocabulary and inspiring
artists. Children should write the short
date in the top left corner at the start of a
lesson in pencil.

General reminders

All books and folders are labelled using
the Woodlands master. Children will have
new books throughout the year and these
should be labelled in the same way.

Books that go home are covered in
protective plastic. English and Maths
books have a protective cover. We do not
allow children to draw on the covers to
their books — or inside these covers.
Sometimes excellent work is published for
a display; there should also be a copy kept
in the pupil’s exercise book.
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Arrangement of furniture

Tables and chairs should be arranged with
consideration of the children’s needs. Where
possible, children should face the board or be
side-on and sit in mixed groups. Areas of the
classroom from at least YR-Y2 should include
spaces to sit on the carpet.

Displays

Display boards should never be empty. All displays
should be titled. Often this will be handwritten
using modelled age-appropriate handwriting.
Overuse of images or lettering from companies
like Twinkl should be avoided. All classrooms will
have working walls for mathematics and English.
These should reflect the weekly learning and show
the methods taught. Sometimes they show the
learning journey. An age-relevant speed sound
chart and a Word of the Day display should also be
present in all classes. They must be useful to the
children and support current learning. Other
displays should either aim to inspire learning with
interactive, possibly 3D stimuli or showcase
published learning from learners. Big questions
from foundation subjects” units should be
displayed clearly, together with the key vocab
(found on the Big Picture).

Book areas

All classrooms must contain an inspiring book area. Books should be organised according to
the age of the classroom they are in. They can be presented facing the pupils in labelled book
baskets or with spines facing out. Book baskets should be labelled reflecting the genre
progression of the school. Current displays to facilitate book choosing and recommendations
should be clearly available. Thought should be given to ensure that both boys and girls feel
comfortable in the area and that literature is not grouped in gender stereotypes. All books
should be in good condition and include work by contemporary authors.

The Learning Environment

At Woodlands, we see the environment - both inside and outside -
as a vital part of the learning experience. The entire staff (both
teaching and non-teaching) takes collective responsibility to ensure
that all our areas support and inspire learning and display excellent
examples of pupil work. Children should be fully involved in
creating and maintaining these environments.

Outside

The outside learning area, including areas such as cloakrooms and corridors,
as well as outside the building, should be seen as an extension of the
classroom. Opportunities should be exploited for providing inspiring learning
experiences in the school grounds —in all year groups.

Whole school

The areas around the school set the tone. All
rooms including rooms and hubs used for ad-
hoc lessons and support teaching should
adhere to these standards. All staff are
responsible for keeping them tidy and
ensuring that they too provide an inspiring
place to be. Whiteboards should be left clean
and resources packed away.

General reminders

Classrooms should be well-organised and
visually appealing environments that
support learning. Classrooms should be
maintained as well organised and tidy
places with no clutter. Resources and
materials need to be clearly labelled, easily
accessible for pupils and promote a sense
of ownership and belonging. Key age-
relevant resources should always be
available, such as manipulatives for
mathematics, dictionaries and thesauruses.
School Values, the Behaviour Blueprint,
sound-charts and a visual timetable must
be displayed in all classrooms.
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Manipulatives - organised and accessible.
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Interactive science display stimulating pupils’ curiosity

————

Display showing pupils’
writing and artwork

Interactive word bank




